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1. Introduction

A behavior log (sometimes called a behavior journal, ABC chart, or behavior-tracking form) is a
fundamental tool in behavior analysis, special education, therapy, and caregiving. At its core, a
behavior log is a structured record used to capture occurrences of specific behaviors, along with
contextual information about what happened immediately before and after. By maintaining a
detailed behavior log over days, weeks, and months, caregivers, teachers, therapists, and family
members can identify patterns, triggers, and consequences associated with the target behavior.
This evidence-based approach allows practitioners to design and implement interventions
tailored to an individual’s unique behavioral repertoire and environmental context.

In the context of children—especially those who are neurodivergent, have autism spectrum
disorder (ASD), attention-deficit/hyperactivity disorder (ADHD), or other developmental
differences—a behavior log provides a structured means of:

e Tracking problem behaviors (e.g., aggression, self-injury, noncompliance)

e Observing replacement or alternative behaviors (e.g., requesting help, self-soothing)

e Documenting environmental variables (e.g., noise level, transitions, social demands)

o Charting progress toward specific goals (e.g., increasing on-task behavior, reducing
tantrums)

Maintaining a comprehensive behavior log promotes objective, data-driven decision making.
Instead of relying on anecdotal impressions, a behavior log provides concrete data: frequency
counts, duration measures, and notes about antecedents and consequences. These quantifiable
data help professionals determine which strategies are effective (e.g., positive reinforcement
schedules) and which need modification.

This guide explores every facet of the behavior log, from its fundamental components to
sophisticated analysis strategies. Whether you’re a parent initiating a home-based behavior
intervention, a teacher looking for classroom management tools, or a clinician designing a
behavior support plan, this comprehensive manual will equip you with knowledge, templates,
and best practices for successful implementation.

2. Why Use a Behavior Log?

2.1 Understanding Behavior Patterns



At its essence, all behavior serves a function. Whether the behavior is disruptive (e.g., hitting,
yelling) or adaptive (e.g., using words to request help), observing the “why” behind the behavior
begins with meticulous data collection. A behavior log captures discrete instances of behavior—
often called “baseline data”—that reveal:

o Antecedent Patterns: What triggers or precedes the behavior, such as specific demands,
transitions, or environmental stressors.

e Behavior Topography: What the behavior looks like (e.g., duration, intensity, form).

o Consequence Patterns: What happens immediately after the behavior (e.g., attention
delivered, escape from a task, sensory input).

Over time, a behavior log—populated with two to four weeks of consistent data—uncovers
reliable patterns. For example:

* “On Tuesdays and Thursdays, when the teacher announces group work, Jimmy elopes from the
classroom within 30 seconds.”

* “Every time Sara is asked to write out math problems, she throws her pencil on the floor for
15-20 seconds, and the teacher redirects her.”

These consistent trends enable caregivers to hypothesize about the behavior’s function: seeking
attention, escaping a demand, sensory seeking/avoiding, or obtaining tangibles. Without a
behavior log, such patterns remain hidden, leading to guesswork or generic interventions that
may be ineffective.

2.2 Tracking Progress Over Time

Collecting data on behavior is not a one-time activity. Effective behavior change involves
establishing a baseline (pre-intervention), implementing an intervention, then systematically
tracking progress (during and post-intervention). A behavior log supports:

1. Baseline Phase: Documenting behavior before any systematic intervention. Baseline data
provide a reference point—"“Jimmy’s aggressive outbursts occurred an average of 8 times
per day.”

2. Intervention Phase: Continuing daily data collection to see if interventions reduce the
problem behavior and/or increase replacement behaviors. For instance, “After
implementing a token economy system, Jimmy’s aggressive outbursts decreased from 8
per day to 3 per day within two weeks.”

3. Maintenance Phase: Continuing occasional monitoring to ensure the behavior change
sustains over months or beyond. This prevents relapse and identifies long-term factors.

By visually charting data (graphs of frequency over days or weeks), teams can see immediate
effects of interventions. They might note, “During spring break (no routine), Sara’s self-injury
spiked, highlighting the importance of consistent environmental structure.” These insights help
refine strategies: adjusting reinforcement schedules, modifying task demands, or adding visual
supports.



2.3 Informing Data-Driven Decision Making

A behavior log transforms subjective impressions (“I think he does this more in the morning”)
into objective evidence (“In the last 10 days, 75% of elopement incidents occurred before 10:00
a.m., specifically during transitions from art to math’). Data-driven decisions reduce guesswork,
ensuring interventions are targeted, efficient, and respectful of the individual’s dignity.

Additionally, behavior logs support interprofessional collaboration:

e Teachers can share data with behavior analysts or special educators, allowing them to
craft specific behavior intervention plans (BIPs).

o Parents can provide real-world data to therapists during consultations, resulting in more
customized strategies.

e Administrators can review aggregated data across multiple students to identify school-
wide needs, allocate resources, and design professional development.

3. Core Components of a Behavior Log

Every effective behavior log includes certain essential fields. While templates vary by setting
(home, classroom, clinic), the core elements—anchored in the Antecedent-Behavior-
Consequence (ABC) model—remain constant. Below is a breakdown of each component.

3.1 Date and Time

e  Why It Matters: A timestamp is the foundation for analyzing patterns. It allows you to
identify time-of-day trends (e.g., mid-morning transitions, lunchtime, recess) and link
behaviors to specific daily routines.

o Best Practices:

o Record the exact date (MM/DD/YYYY) and time (HH:MM, AM/PM or 24-hour
clock).

o If possible, note both start and end times for duration recording. For example,
Start: 10:05 a.m. | End: 10:08 a.m.

o When using digital logs, timestamps are often auto-generated; ensure device
clocks are accurate.

3.2 Setting/Environment

o Why It Matters: Context influences behavior. Was the child in a noisy cafeteria? A calm
library? At home during siblings’ play? Environmental factors—noise level, lighting,
location, presence of peers—often serve as antecedents or moderators.

o Best Practices:

o Use concise descriptors: “Classroom, Math Lesson,” “Playground, Recess,”
“Kitchen, Breakfast,” “Living Room, 1-on-1 Tutoring.”



o Consider adding simple codes or checkboxes for common settings to save time
(e.g., C = Classroom; P = Playground; H = Home; T = Therapy Room).

o Note unusual environmental changes (fire drill, substitute teacher, loud
construction noise).

3.3 Antecedent (What Happened Before?)

o  Why It Matters: Identifying the trigger clarifies why the behavior occurred. This is the
“A” in the ABC model. Antecedents can be:
o Instructional Demands (e.g., “Teacher asked to solve 2-digit subtraction
problem”).
Social Requests (e.g., “Peer asked to share crayons”).
Transitions (e.g., “Transition from reading to math”).
Sensory Stimuli (e.g., “Loud noise from vacuum cleaner”).
o Attention Deprivation (e.g., “Child left alone for 5 minutes”).
o Best Practices:
o Be as specific as possible. Instead of “Asked to do work,” write “Teacher said,
‘Begin your worksheet: page 3, questions 1-5.””
o Include nonverbal antecedents: “Teacher pointing to seat,” “Peer moving into
personal space.”
o Use checkboxes or codes only if staff are thoroughly trained to ensure
consistency.

O O O

3.4 Behavior Description

e Why It Matters: The “B” in ABC. Behavior topography (the form or shape of the
behavior) must be described objectively—what you see or hear—without subjective
interpretations. For example:

o “Child hit peer on the arm twice with open hand.”
o “Student left desk area and walked to the hallway at 1:15 p.m.”
o “Child screamed ‘No!” while stomping feet.”
o Best Practices:
o Avoid labels (e.g., “angry” or “bad”). Say “raised voice, volume approx. 90 dB,

repeated ‘No, I’'m not doing this!’”
Note duration if relevant (e.g., “Screamed continuously for 10 seconds”).
Differentiate primary behavior from secondary behaviors. If a child yells, then
throws materials, you might record:

1. “Yelled ‘No!” for 5 seconds.”

2. “Threw pencil on floor.”

3. “Kicked chair once.”

3.5 Consequence (What Happened After?)

e  Why It Matters: The “C” in ABC. Consequences reveal how others responded and
which environmental changes occurred immediately after the behavior. These responses
often reinforce (positively or negatively) the behavior. Consequences include:
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Attention: “Teacher said, ‘Please stop yelling!” and hugged child.”
Escape/Avoidance: “Child was excused from task and given a break.”
Sensory Input: “Child received free access to swinging.”

o Tangible Rewards: “Peer gave candy.”
o Best Practices:

o Describe the immediate reaction of people (peers, teachers, parents).

o Note environmental changes (task removal, redirected to another activity).

o When multiple consequences occur (e.g., teacher provided attention AND
removed demands), record them sequentially or in bullet points.

O O O

3.6 Frequency, Duration, and Intensity

e Frequency: Number of times a behavior occurs within a given observation period (e.g.,
“Aggressive outburst occurred 3 times between 9:00-10:00 a.m.”).
o Duration: Total time the behavior lasts from onset to offset (e.g., “Screaming lasted 25
seconds”).
o Intensity: Subjective measure (often on a rating scale) of how severe or forceful the
behavior was (e.g., “Aggression rated 4/5 on intensity scale: hit with closed fist”).
e Why It Matters:
o Frequency and duration data allow you to calculate rates (occurrences per hour)
and average durations.
o Intensity measures help differentiate mild from severe incidents, which informs
safety protocols and intervention prioritization.
o Best Practices:
o Use simple checkboxes or rating scales whenever possible. Example intensity
scale:
= 1 =mild (e.g., slightly raised voice, no property damage).
= 3 =moderate (e.g., pushing, moderate yelling).
= 5 =severe (e.g., hitting with closed fist, loud screams over 10 seconds).
o For frequency, note each discrete occurrence as a separate line or tally mark.
o For duration, record both start and end times (e.g., “12:05-12:08 p.m.”).

3.7 Contextual Notes

e  Why It Matters: Behavior rarely occurs in a vacuum. Contextual notes provide
additional information that might not fit neatly into ABC columns but could be relevant
later:

o Medical Factors: “Child had ear infection; appears fatigued.”
o Emotional State: “Child looked sad when arriving to class.”
o Sleep and Nutrition: “Child skipped breakfast.”
o Social Dynamics: “Peer group excluded child from game.”
o Best Practices:
o Keep contextual notes brief but informative.
o Avoid speculation: say “Child looked tired; eyes half-closed” instead of “Child
was lazy.”



o Date and initial each contextual note to maintain clarity about who added the
information.

3.8 Observer’s Name/Identifier

e Why It Matters: To ensure accountability and inter-rater reliability. Knowing who
collected each data point allows for follow-up questions, clarifications, and cross-checks
if two observers record the same incident differently.

o Best Practices:

o Use initials or staff IDs to maintain privacy. For example: “JD” for Julia Doe,
“RM” for Robert Miller.

o If shifts change or multiple staff observe a child during the same day, ensure the
log clearly indicates who recorded which entries.

o For paper logs, observers should initial each entry. For digital logs, auto-fill the
user’s name or ID.

4. Setting Up a Behavior Log System

Transitioning from theory to practice requires careful planning. This section outlines how to
establish a sustainable, user-friendly behavior log system tailored to your setting—whether at
home, in a classroom, or within a therapy clinic.

4.1 Choosing a Format: Paper, Digital, or Hybrid
Paper-Based Logs

e Pros:
o Easy to implement immediately—no technology setup required.
o Tangible, inexpensive (printed forms and pens).
o Some observers find writing by hand faster for quick notes.

o Data entry requires manual subsequent digitization (time-consuming).
o Risk of lost or damaged pages.
o Difficult to generate automated graphs or summaries.

Digital Logs (Apps, Spreadsheets, Specialized Software)

e Pros:
o Automatic timestamping, easier consistency.
o Built-in analytics: graphs, pivot tables, summary reports.
o Remote access via tablets, smartphones, or computers.
o Potential to prompt observers (“Reminder: fill out log every hour”).
e Cons:
o Upfront cost for software/apps—some products require subscriptions.
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o Requires device availability and potentially stable internet (though offline-capable
apps exist).
o Training required for all users to navigate software.

Hybrid Approach

o Begin with paper logs for initial baseline data.

o Transition to digital if resources and training allow.

e Or use paper logs in the field (e.g., playground, corridor) and later enter data into a
central system each day.

Deciding Factors

e Available Resources: Budget for tablets, laptops, or subscription services.

o Staff Comfort with Technology: Some staff may resist digital systems or find paper
easier.

e Quantity of Data: For large-scale programs (e.g., multiple students), digital logs reduce
data-entry workload.

e Privacy and Security: Digital data must be encrypted and stored on secure servers to
comply with regulations (e.g., HIPAA, FERPA).

4.2 Designing Custom Templates

Whether paper or digital, a well-designed template reduces confusion and increases compliance.
Consider the following steps:

1. Identify Key Data Fields: Every template should include—Date, Time, Setting,
Antecedent, Behavior, Consequence, Frequency/Duration, Intensity, Contextual Notes,
Observer Initials.

2. Create Clear Labels and Instructions:

o Use bold headings (“Antecedent,” “Behavior”) and provide brief tooltips (e.g.,
“Describe what occurred immediately before the behavior.”).
o Use consistent terminology across all forms.

3. Use Checkboxes and Dropdowns When Possible:

o If you know common antecedents (e.g., “Teacher directive,” “Peer interaction,”
“Transition”), predefine them in a list.

o For setting, use a dropdown: “Classroom,” “Library,” “Playground,” “Home,” etc.

o Provide an “Other” option for rare events.

4. Allocate Space for Narrative Descriptions:

o Some incidents require a few sentences. Provide ample space for brief narratives.
o Include a note: “Limit narrative to 2—3 sentences” to encourage conciseness.

5. Include Example Entries:

o On paper templates, a small shaded or grayed-out sample entry can guide new
observers.
o In digital templates, hover-over examples can appear.



4.3 Essential Materials and Tools
Paper-Based Setup

o Printed Behavior Log Pages: Single sheets or bound booklets.

o Pens/Markers: Black or blue ink, plus red for highlighting critical incidents (optional).

e Clipboard or Clip Folder: Portable writing surface for observers in hallways or
playgrounds.

o Binder/Folder: For collecting all completed logs in one place, organized by date or
week.

o Highlighters: To flag severe incidents for administrative attention.

Digital Setup

o Tablets or Smartphones: Pre-installed behavior log app or spreadsheet template.
o Laptops/Desktops: For bulk data entry and generating reports.
e Secure Cloud Storage: Google Drive, OneDrive, or institutionally managed servers—
ensure encrypted access.
e Specialized Software (if budget allows):
o ABA-specific data collection apps (e.g., Catalyst, CentralReach, ATracker).
o General-purpose data tools (e.g., Google Sheets with customized macros or
scripts for automated graphs).
e Barcode Scanners or QR Codes (optional): For quick student identification—scan ID
card, automatically populates “Student Name/ID” field.

4.4 Training Staff, Parents, or Caregivers

Even the most well-designed behavior log fails without consistent, accurate data collection. A
comprehensive training plan should include:

1. Initial Orientation Session (1-2 hours)
o Goals: Explain the purpose of behavior logging; demonstrate how to fill out each
field.
o Activities:
=  Walk through a sample incident from start to finish (role-play or video
demonstration).
= Provide printed handouts with definitions (antecedent, consequence,
operational definitions of target behaviors).
= Practice filling out a mock behavior log entry; review as a group.
2. Proficiency Check/Competency Assessment
o After initial training, have each observer independently code a short video clip of
behavior.
o Compare results to a “master coding” provided by a behavior analyst.
o Address discrepancies—clarify definitions, answer questions.
3. Ongoing Refresher Training
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o Monthly or quarterly brief sessions (15-30 minutes) to review common errors, re-
emphasize definitions, introduce minor template updates.
o Share anonymized examples of ambiguous logs to demonstrate best practices.
4. Written Protocols and Cheat Sheets
o A concise 1-2 page guide posted near the logs or saved in digital folders

covering:
= Behavior definitions (e.g., “Aggression: hitting, kicking, biting with intent
to hurt").

= Antecedent examples (e.g., “Told to switch tasks,” “Asked to share
materials™).
= Consequence examples (e.g., “Removed from group,” “Given attention,”
“Allowed to escape demand”).
= Procedures for entering data into the digital system.
5. Inter-Rater Reliability (IRR) Checks
o Periodically (e.g., bi-weekly), have two observers independently code the same
behavior episode.
o Calculate IRR percentage: (Number of agreements / Number of agreements +
disagreements) x 100.
o Aim for at least 80-90% agreement. Use discrepancies to refine training.

5. Data Collection Methodologies

Behavior analysts rely on specific data collection methods to capture accurate, reliable measures
of behavior. Choosing the right methodology depends on your goals (e.g., measuring frequency
vs. duration) and practical constraints (staff availability, setting, type of behavior).

5.1 Event Recording (Momentary ABC Recording)

Definition: Each time the target behavior occurs, the observer records the antecedent, behavior,
and consequence in real time. This is ideal for discrete behaviors that start and stop quickly (e.g.,
yelling, hitting).

How to Implement:

Observer watches the individual.

At the first sign of the behavior, note the antecedent (what preceded it).
Immediately record the behavior topography (exact form).
Immediately note the consequence (what happened afterwards).

Add a timestamp for each incident.

A B

Pros:

o Highly accurate for discrete behaviors.
e Provides rich ABC data for each occurrence.
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Cons:

e Not feasible if behavior occurs at a very high rate (observer may miss details).
e Observer must be continuously vigilant, which can be fatiguing.

Example:

e Time: 9:15 a.m. (just after teacher said, “Time to start math.”)

e Antecedent: Teacher gave math worksheet.

e Behavior: Child crumpled worksheet, yelled “No!” for 4 seconds, kicked chair once.
o Consequence: Teacher redirected; gave 2-minute break with sensory tool.

5.2 Interval Recording (Whole-Interval, Partial-Interval, and Momentary Time
Sampling)

Definition: The observation period is divided into equal intervals (e.g., 10 seconds or 1 minute).
The observer notes whether the behavior occurred (partial/whole interval) or was occurring at a
specific moment (momentary time sampling).

e  Whole-Interval Recording: Behavior must occur for the entire interval to be recorded as
an occurrence. Best for measuring duration of continuous behaviors (e.g., on-task
behavior).

o Partial-Interval Recording: Behavior recorded if it occurs at any time during the
interval. Good for high-rate behaviors (e.g., vocalizations).

e Momentary Time Sampling: Observer checks at the end of each interval and notes
whether the behavior is present. Best for estimating behavior occurrence with less
continuous observation.

How to Implement:

1. Decide on interval length (commonly 10-30 seconds for quick behaviors, 1-5 minutes
for slower behaviors).
2. Use a timer or stopwatch to mark each interval.
3. For each interval:
o Whole-Interval: Did the behavior occur for the entire interval? (Y/N)
o Partial-Interval: Did the behavior occur at any point in the interval? (Y/N)
o Momentary: Is the behavior occurring at the instant the interval ends? (Y/N)
4. Record tallies in a chart designed for interval recording.

Pros:

e Reduces observer burden—only requires attention at interval beginnings/endings.
o Suitable for group settings (e.g., teacher can observe a whole classroom during intervals).

Cons:
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e Partial-interval can inflate estimates for high-rate behaviors—if behavior occurs briefly,
it is still counted as an interval.

e Whole-interval can underestimate occurrence if behavior stops briefly at the end of the
interval.

e Doesn’t capture ABC details for each occurrence.

Example (Partial-Interval):
Observation period: 10 minutes, intervals of 30 seconds each (20 intervals total).

o Interval 1: Shouting occurred 5 seconds into interval — mark Y.
e Interval 2: No shouting — mark N.

Total intervals with “Y” = 12. Approximate rate: 12/20 = 60% of intervals.
5.3 Duration Recording

Definition: Record how long a behavior lasts from onset to offset. Ideal for behaviors of lengthy
duration (e.g., tantrums, self-injury episodes).

How to Implement:

1. At the moment the behavior begins, note the start time.

2. At the moment the behavior clearly ends, note the end time.

3. Calculate duration: End time — Start time.

4. Enter duration in the behavior log (e.g., “Tantrum lasted 2 minutes, 45 seconds”).
Pros:

e Produces precise measurements of how long behaviors persist.
o Useful for behaviors that vary significantly in length; interventions often aim to reduce
duration.

Cons:

e Requires observer to multitask: note start, continuously monitor for offset.
e In group settings, may be difficult to track multiple individuals simultaneously.

Example:
e 9:45:30 a.m.: Child begins hitting head against wall.

e 9:48:05 a.m.: Child stops hitting.
e Duration: 2 minutes 35 seconds.

5.4 Latency Recording
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Definition: Measure the time between a defined antecedent and the onset of the target behavior.
Useful when intervening to teach children to delay or tolerate demands before behaving
problematically.
How to Implement:

1. At the moment of antecedent (e.g., “Start math assignment” signal), note the time.

2. At the moment the target behavior begins (e.g., screaming), note time.

3. Latency = Behavior Start Time — Antecedent Time.

Pros:

e Tracks how quickly a behavior occurs after a trigger, helping assess changes in tolerance.
o Useful for teaching delayed responses or waiting skills.

Cons:

o Requires precise timekeeping for both antecedent and behavior onset.
e Not suitable if antecedents occur rapidly or continuously.

Example:
o Teacher says, “Begin writing your name.” Note time: 10:20:00 a.m.
e Child throws pencil at teacher. Note time: 10:20:12 a.m.

o Latency: 12 seconds. After intervention (e.g., teaching calming strategies), latency
increases to over 30 seconds, indicating improved tolerance.

5.5 Permanent Product Recording
Definition: Instead of directly observing the behavior, record the lasting “products” or outcomes
of the behavior. Ideal for academic or skill-based tasks where completed work serves as evidence
of behavior. Examples: worksheets completed, projects finished, marks on a task board.
How to Implement:
1. Define the permanent product (e.g., number of math problems completed, number of
correctly folded laundry items, number of pages written).

2. At the end of the observation period, count or measure those products.
3. Enter data into the log: “10/10 math problems correct,” “5 coats hung neatly.”

e Requires minimal real-time observation, freeing the observer to attend to other tasks.
o Provides tangible evidence of skill acquisition or behavior.

Cons:
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e Doesn’t capture ABC data—only the result.
o Not useful for behaviors that don’t leave a permanent product (e.g., screaming, eloping).

Example:

e Task: “Complete 5 pages of handwriting practice.” At end of session, count pages. If 3
pages are complete, record “3/5 pages completed.”

6. Operationalizing and Defining Target Behaviors

A fundamental step in any evidence-based behavior intervention is operationally defining the
target behaviors. This ensures that all observers agree on exactly what constitutes the behavior—
eliminating ambiguity and increasing inter-rater reliability.

6.1 Defining Observable, Measurable Behaviors

Observable: The behavior definition must refer only to things that can be directly seen or
heard—no inferences about internal states or intentions.

e Poor Definition (Not Observable): “When the child is angry, he misbehaves.”

e  Well-Defined (Observable): “The child shouts at peer at volume above a normal
speaking voice (‘LaUD’ > 85 dB), throws textbook to the floor, pushes desk chair a
distance of at least one foot.”

Measurable: The definition should allow the observer to measure rate, duration, intensity, or
frequency.

e Poor Definition (Not Measurable): “Child is disruptive.”
e Well-Defined (Measurable): “Child’s disruption consists of calling out unsolicited
comments during instruction (count as one occurrence each time).”

6.2 Examples of Poorly Defined vs. Well-Defined Behaviors

Behavior Poor Definition Better Definition
o - : “Child makes contact with open hand or closed fist on
. Child hits ) . .
Hitting others.” another person’s body, including arms, torso, or head, at
' least once.”
. “Child refuses to When given a’dlrect 1n§tmct10n (e.g., Complete. these 5
Noncompliance do work ” math problems”), the child does not touch any writing
' utensil and does not begin the task within 10 seconds.”
“Child runs “Child moves away from teacher’s proximity by at least 5
Elopement " ) o ) o,
away. feet without permission, during class time.
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Behavior Poor Definition Better Definition

“Child screams a Child produces a vocalization at volume >90 dB (as

Screaming lot.” measured by a classroom noise meter), lasting at least 3
' seconds.”
“Child hurts “Child bangs head against wall with a force sufficient to
Self-Injury ’ produce an audible thud or leaves a mark, at least one
themselves. . "
Instance.
“Child has a “Child exhibits a sequence of screaming for 5+ seconds,
Tantrum tantrum.” kicking furniture, and dropping to the floor (all three
' topographies must occur within a 30-second window).”
Oft-Task “Child is not “Child’s gaze is away from assigned work or teacher for
Behavior paying attention.” more than 5 seconds during independent seatwork time.”

6.3 Using Behavior Definitions to Improve Consistency

Once behaviors are operationally defined, post them in visible areas (e.g., staff workrooms,
classrooms) so all team members reference the same definitions. Consistent terminology reduces
confusion:

o Teach all observers to review definitions before each data collection shift.
o Provide laminated sheets or digital quick-reference guides that list definitions and
examples/non-examples.

e Hold calibration meetings where observers watch brief video clips and classify behaviors
according to these definitions; discuss discrepancies.

7. Implementing the Behavior Log in Real-World Settings

A behavior log must be tailored to the unique demands of each setting. Below are strategies for
three common contexts: home, school/classroom, therapeutic clinic, and community.

7.1 Home Setting

Typical Goals:
e Reduce maladaptive behaviors (tantrums, aggression, elopement).
e Increase independence with self-help tasks (dressing, eating).

e Track bedtime and morning routines.

Log Implementation Tips:
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1. Assign Dedicated Caregiver: Choose a primary caregiver (parent, grandparent) to
maintain consistency in recording. If multiple caregivers rotate, ensure they communicate
and cross-check logs at shift changes.

2. Select a Quiet Corner for Logs: Place a clipboard or tablet in a consistent location (e.g.,
kitchen counter) so it’s always available.

3. Schedule Log Check-Ins: Align logging with existing routines—e.g., after breakfast,
before leaving for school—so data entry becomes habitual.

4. Incorporate Visual Supports: For families with low literacy, include icons or pictures
next to log items (e.g., a small pencil icon for “Recording”).

5. Use Brief Checklists for Daily Summaries: For example, at day’s end, fill out a
summary: “Number of upsets during mornings: __; Number of independence tasks
completed:  .” This complements ongoing incident logs.

Examples of Home Behavior Log Entries:

Date Tim

09/01/202 7:15 Kitchen/Breakfa

3 AM st

09/01/202 7:45
3 AM

09/01/202 4:10
3 PM

Living Room

Backyard/Play

Antecede Behavio Consequen Duratio Observe

nt r
Child
screame

‘I"ar‘ent: d “No!”
Time to
eat cereal” (loud
vocal, 5
sec)
Child
Parent: refused,
“Get crossed
dressed for arms,
school”  rocked
in place
Child
Peer: ran
“Tag, away
you’re it!” (eloped
10 ft)

7.2 School/Classroom Setting

Typical Goals:

ce n

Parent said
“Okay, let’s
try again in
5 min,”
walked
away

5 sec Mom

Parent

prompted

with visual

schedule (10 15 sec  Mom
sec), then

helped zip

jacket

Peer chased

and re-

engaged in 30sec Dad
game, child

calmed

e Manage off-task behavior during independent work.
o Track aggressive behaviors during group activities.

e Monitor social interactions during lunch/recess.
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Log Implementation Tips:

1.

Select Appropriate Observation Windows: In classrooms, continuous observation of
every student is impossible. Instead, designate a focus student each period or use interval
recording.

Use Signal Cards and Checklists: Teachers can give observers signal cards (e.g.,
discreet card to mark when a student engages in target behavior). Observers tally these
events and fill in ABC details post-interval.

Leverage Classroom Technology: If the school uses tablets or laptops, consider using a
shared Google Sheet with a dedicated column per period. Each teacher or aide logs
directly into the sheet.

Integrate with Existing Classroom Routines: For example, during transitions (morning
work — circle time), have the teacher note any elopement or noncompliance incidents in
a quick daily log.

Coordinate with Team: Share behavior log data with special educators, behavior
specialists, and parents. Hold weekly data meetings to discuss trends and modify
supports.

Examples of Classroom Behavior Log Entries:

Date Tim Setting Antecede Behavio Consequen Duratio Observe Notes
e nt r ce n
Sarah Peer
Teacher was
pushed o\
100 Partner partner’s removed sitting
09/12/202 5 Classroom/Math asked book to partner’s 7 sec Aide too
3 Sarah a book, close;
AM . the floor; .
question said provided Sarah
“Nol” visual cue seemed
’ agitated
Tommy
ran into Teacher Tfe?errnsy
11:3 Teacher the walked funnin
09/12/202 "~ Recess/Playgrou rang bell classroo Tommy i &
0 25sec Teacher ;needs
3 nd to end m, left  back to .
AM guided
recess recess  playground, .
. transitio
area redirected n
(eloped)

7.3 Therapeutic/Clinical Setting

Typical Goals:

Conduct functional behavior assessments (FBAs).
Implement discrete-trial training (DTT) with data sheets.

18



Track progress toward mastery of specific skills (e.g., communication, self-care).

Log Implementation Tips:

1.

2.

Attach to Session Notes: Clinicians often maintain session progress notes. Embed brief
ABC logs into daily note templates.

Use Real-Time Data Collection Software: Many therapy centers license specialized
software (e.g., Catalyst, CentralReach). These tools allow therapists to tap on buttons to
record behaviors instantly.

Collaborate with Multiple Clinicians: For clients seeing multiple providers (BCBA,
speech therapist, OT), establish a shared electronic behavior log to maintain consistency.
Standardize Across Sessions: Therapists should use uniform operational definitions
week-to-week to ensure continuity.

Incorporate Parent Training: Clinicians can teach parents to use the same log format at
home, ensuring generalization of strategies across environments.

Examples of Clinic Behavior Log Entries:

Date Time Setting Antecedent Behavior Consequence Duration Observer Notes
Therapist
Therapist Child blocked, Needed
gave verbal touched  modeled physical
09/20/2023 200 Therapy o ot:  Dlue correct Instant RBT  prompt
PM Room block, response; .
Touch the A on third
,» said “No” child }
red block . . trial
twice complied on
second trial
Transition Child Therapist Child
to snack cried blocked, was
2:15 Therapy time loudly, provided hungry;
09/20/2023 PM Room (therapist threwa snack after 10sec BCBA consider
said, “Snack toy across 10-second shorter
now” room delay delays

7.4 Community/Out-of-Home Setting

Typical Goals:

e Observe social skills during community outings.
o Track sensory-seeking/avoiding behaviors in new environments.
e Monitor self-management behaviors (e.g., waiting in line).

Log Implementation Tips:

1. Select Portable Tools: A small notebook or smartphone app that fits in a pocket.
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2. Use Brief, Bullet-Point Notes: Community settings can be chaotic; focus on succinct,
key observations.

3. Coordinate with Other Supervisors: If a team of caregivers accompanies a child, assign
one observer at a time to log behavior.

4. Focus on Specific Goals: Rather than capturing every behavior, identify one or two
target behaviors per outing.

5. Review Data Quickly Post-Outing: As soon as possible, review notes and complete
detailed logs while memories are fresh.

Examples of Community Behavior Log Entries:

Anteceden Consequenc Duratio Observe

Date Tim Setting Behavior Notes
e t e n r
Reached
out to Parent
Child saw grab redirected to Overstimulate
09/25/202 4:00 Grocer colorful multiple d by bright
3 PM vy Store cereal boxes;  onsory tool, 5 sec Parent packaging;
> . provided ’
boxes dropped fidget use sunglasses
one
loudly
Child
rocked
Standin  back and Child anxious
checkout forth Father in lines;
09/25/202 4:15 Grocer . ’ handed child . A
line (2- tapped 2min  Parent consider
3 PM 'y Store minute father’s a small toy shorter lines
wait) leg to hold next time
repeatedl
y

8. Analyzing Behavior Log Data

Raw data alone—rows of dates, times, and incident descriptions—are useful to maintain
consistency but not as impactful until they are analyzed. This section details methods for
transforming behavior log entries into actionable insights: charts, graphs, trend lines, and
statistical summaries.

8.1 Visual Displays: Graphs, Charts, and Tables

Visual representations help teams quickly grasp patterns and progress. Common displays
include:

1. Line Graphs (Frequency Over Time)
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Plot days (x-axis) vs. frequency of target behavior (y-axis).
Each data point represents total occurrences per day.
Use separate lines if tracking multiple behaviors (e.g., “aggression” vs. “self-
injury”).
o Highlight intervention start date with a vertical dashed line; observe pre/post
changes.
2. Bar Charts (Antecedent Category Frequency)
o Define antecedent categories (e.g., Task Demand, Transition, Peer Interaction,
Sensory Stimulus).
o Count how many times each category preceded the behavior over a set period
(e.g., one week).
o Display as bars for comparison: “Task Demand: 12 incidents”; “Transition: 8
incidents.”
o Prioritize the highest antecedent category when designing intervention—e.g., if
“Task Demand” is highest, adjust academic workload or provide breaks.
3. Pie Charts (Consequence Distribution)
o Summarize how frequently different consequences occur (e.g., Attention
Delivered, Escape Provided, Access to Tangible).
o Helps identify which consequences might be inadvertently reinforcing the
behavior.
o For example: “Attention Delivered: 60%,” “Escape Provided: 30%,” “Tangible
Access: 10%.”
4. Stacked Bar Graphs (Behavior Across Settings)
o For each setting (home, classroom, community), show the percentage or count of
total behaviors.
o Compare settings side by side: “Home: 5 incidents,” “Classroom: 15 incidents,”
“Playground: 8 incidents.”
o Facilitate decisions about where to focus intervention resources.
5. Heat Maps or Color-Coded Calendars
o Each cell represents a day; color intensity corresponds to behavior frequency
(e.g., light blue = low frequency, dark blue = high frequency).
o Instantly highlights “hot” days (spikes in behavior), prompting a look at
contextual factors (bad weather, school events, medication changes).
6. Tables with Summary Metrics
o Columns: Date, Frequency, Total Duration, Highest Intensity Score.
o Rows represent days or observation blocks.
o Add a final “Mean” row to display average frequency and duration over the
period.
7. Running Cumulative Graphs
o Plot cumulative occurrences over time, useful for long-term projects.
o E.g., “By Week 4, total aggressive incidents = 40; by Week 8, total = 55.”
o A flattening slope indicates reduction in behavior rates; a steep slope indicates the
opposite.

8.2 Identifying Trends and Patterns
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Once data are visually displayed, analyze them systematically:

1. Baseline Comparison
o Compare mean frequency/duration during baseline (pre-intervention) vs.
intervention phases.
o Example: “Baseline mean: 5 tantrums/day; Phase 1 mean: 2 tantrums/day; Phase
2 mean: 1 tantrum/day.”
o Look for a downward trend post-intervention.
2. Time-of-Day Patterns
o Use line or bar graphs to examine behavior by hour or block.
o Example: “Most aggression from 9-10 a.m. and 3—4 p.m. (transition times).”
o Adjust schedules or environmental supports during peak periods.
3. Antecedent Analysis
o Identify which triggers most frequently precede the behavior.
o If“Task Demand” is highest, examine academic demands: Are tasks too
challenging? Too long? Lacking breaks?
4. Consequence Analysis
o Identify which consequences follow behavior most often.
o If“Escape from Task” is frequently delivered, the behavior may be maintained by
escape.
o Implement differential reinforcement of alternative behaviors (DRA) to teach
appropriate replacement.
5. Setting-Based Patterns
o If behavior occurs more in specific settings (e.g., lunchroom), plan targeted
support (visual schedules, additional supervision) in that environment.
6. Duration & Intensity Over Time
o Even if frequency decreases slowly, a reduction in average duration/intensity is
progress.
o Example: “Tantrum duration decreased from average 3 minutes to 45 seconds.”
7. Identifying Outliers
o Very high or low days might reflect unique events: illness, family stress,
classroom disruptions.
o Annotate these outliers to avoid drawing erroneous conclusions.

8.3 Calculating Basic Metrics: Frequency, Rate, and Percentage
e Frequency: The raw count of occurrences within a specified period (e.g., “Child hit peer
4 times between 9—10 a.m.”).
o Rate: Standardize frequency by time unit (e.g., occurrences per hour). Formula:
Rate=Number of OccurrencesTotal Observation Time (in hours) \text{Rate} =
\frac {\text{Number of Occurrences} } {\text{Total Observation Time (in

hours)} } Rate=Total Observation Time (in hours)Number of Occurrences

Example: 12 occurrences during a 4-hour observation — Rate = 12 + 4 = 3 per hour.
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Percentage of Intervals: For interval recording, calculate:

Percentage=(Number of Intervals with BehaviorTotal Number of Intervals)x100%
\text{Percentage} = \left(\frac {\text{Number of Intervals with Behavior} } {\text{Total
Number of Intervals} } \right) \times

100\%Percentage=(Total Number of IntervalsNumber of Intervals with Behavior)x100%

Example: Behavior recorded in 15 out of 30 intervals — 15 + 30 x 100% = 50%.

8.4 Comparing Baseline Data to Intervention Phases

When plotting multiple phases:

1.

Baseline (A): Establish a stable rate/trend before any intervention.

2. Intervention (B): Introduce strategy (e.g., token economy). Observe changes in behavior

3.

4.

metrics.

Withdrawal (A’) (if ethically permissible): Remove intervention to see if behavior
returns (demonstrates functional relation).

Reintroduction (B’): Reapply intervention to confirm replication of effects.

Graph these phases with clear labels (A, B, A’, B’) to demonstrate functional control. A
successful intervention is indicated by a consistent decrease when B is in effect and an increase
when B is withdrawn (if ethically implemented).

8.5 Making Data-Driven Decisions

1.

2.

3.

4,

Deciding When to Modify Interventions:
o If after 7-10 days of implementation there’s no noticeable trend (up or down),
consider:
= Fidelity issues (Is intervention being applied consistently?).
= The chosen strategy might not address the function of the behavior (re-
examine ABC data).
= Additional environmental variables (staff changes, medication) may
influence behavior.
Setting Goals and Criteria:
o Establish realistic, measurable goals: “Reduce tantrums from average of 5/day to
2/day over 4 weeks.”
o Use criterion lines on graphs (horizontal line at 2/day) to visually monitor goal
attainment.
Communicating Results:
o Generate weekly summary reports (frequency, duration, intensity,
antecedent/consequence distributions).
o Share concise graphics and bullet-point summaries with all stakeholders (teachers,
parents, therapists).
Ensuring Sustainability:
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o If an intervention successfully reduces problem behavior, develop maintenance
plans.

o Decide if data collection can decrease in frequency (e.g., from daily to biweekly)
once stable improvement is documented.

9. Using Behavior Logs to Plan and Evaluate Interventions

Behavior logs do more than record—they serve as the backbone for functional behavior
assessments (FBAs) and behavior intervention plans (BIPs). This section explores the processes
of FBA, BIP design, fidelity monitoring, and ongoing adjustments.

9.1 Conducting Functional Behavior Assessments (FBA)

An FBA systematically identifies the function (or purpose) of a behavior. The behavior log’s
ABC data are central to this process.

Steps in FBA Using Behavior Logs:

1.

Identify Target Behavior: Select one or two high-priority behaviors (e.g., aggression,
self-injury, elopement).

2. Collect Baseline Data: Use a behavior log (event or interval recording) for at least two
weeks to gather antecedent-behavior-consequence chains.
3. Analyze Data for Functional Patterns:
o Tabulate antecedent categories: Which triggers are most common?
o Tabulate consequences: Which responses follow most frequently?
o Combine antecedent-consequence patterns to hypothesize function (Attention,
Escape, Sensory, Tangible).
4. Manipulate Variables in Brief Functional Analysis (if safe):
o Evoke the behavior under specific conditions (e.g., demand condition vs. no-
demand condition).
o Observe if behavior increases under certain conditions to confirm function.
5. Develop Hypothesis Statement: Summarize the functional relationship:
“Jimmy engages in self-injury (hitting head) in math class (antecedent = academic
demand) to escape the task (consequence = removed from work).”
Key Tips:

Ensure multiple observers collect data to increase reliability.

Combine direct observations with staff interviews and rating scales (e.g., Motivation
Assessment Scale, MAS).

Review FBA findings collaboratively in team meetings (family, educators, clinicians).
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9.2 Designing Behavior Intervention Plans (BIP)

A BIP is a structured blueprint detailing evidence-based strategies to address the target
behavior’s function. A robust BIP includes:

1.

2.

Summary of FBA Hypothesis: Clear statement of function (e.g., “Behavior maintained
by escape from academic demands”).
Replacement Behavior(s): Behavior(s) that serve the same function in an appropriate
way (e.g., raising hand to request a break instead of shouting).
Antecedent Modifications: Strategies to prevent or reduce triggers (e.g., use visual
schedule to prepare for transitions, break tasks into smaller steps).
Teaching Procedures:
o Direct instruction of replacement behaviors (modeling, role-play).
o Use of prompts (verbal, gestural, physical) fading systematically.
o Role of positive reinforcement for appropriate responses (e.g., “Specific praise for
raising hand”).
Consequence Strategies:
o Differential Reinforcement of Alternative Behavior (DRA): Provide attention or
escape when child uses replacement.
o Extinction: Withhold reinforcing consequences for problem behavior (e.g., do not
remove demand when shouting).
o Functional Communication Training (FCT): Teach child to use simple
communication (verbal, sign, picture card) to request break or help.
Data Collection and Monitoring:
o Outline which data to collect (frequency of problem behavior, frequency of
replacement behavior, duration, intensity).
o Indicate how often to graph data and by whom (weekly, behavior specialist).
Staff/Caregiver Training Plan:
o Ensure all stakeholders understand definitions, procedures, and their roles.
o Provide competency checks (practice sessions, fidelity checklists).
Crisis Management Plan (if applicable):
o Steps for ensuring safety during severe behaviors (self-injury, aggression).
o Contact information for crisis response team or clinic.
Review Schedule:
o Set dates for progress reviews (e.g., weekly team meeting).
o Determine criteria for modifying the plan (e.g., if behavior decreases <20% in two
weeks, re-evaluate).

9.3 Monitoring Intervention Fidelity

Even the best-designed BIP fails if it’s not implemented correctly. Fidelity monitoring ensures
interventions are delivered as intended.

Fidelity Checklist Items Might Include:
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1. Antecedent Modifications:
o Were tasks broken into smaller steps each time demands were presented?
(Yes/No)
o Was the visual schedule displayed and reviewed at the beginning of class?
(Yes/No)
2. Teaching Procedures:
o Was the replacement behavior explicitly modeled and practiced? (Yes/No)
o Were prompts faded according to the schedule? (Yes/No)
3. Consequence Strategies:
o Did the observer reinforce the replacement behavior within 5 seconds? (Yes/No)
o Was the problem behavior placed on extinction (i.e., no attention/escape)?
(Yes/No)
4. Data Collection:
o Did observer record at least 80% of scheduled observations? (Yes/No)

o Are ABC entries complete (antecedent, behavior, consequence) for each incident?
(Yes/No)

Conducting Fidelity Checks:

o Behavior specialist or supervisor uses the checklist during scheduled observations (e.g.,
15-minute slot).

o Calculate fidelity percentage: (Number of “Yes” items / Total Items) x 100.

o If fidelity <90%, identify barriers (lack of training, time constraints) and address them
immediately.

9.4 Adjusting Interventions Based on Data

1. Behavior Not Decreasing:

o Possible Reason: The function hypothesis may be incorrect. Review antecedent-
consequence patterns, consider conducting a Functional Analysis.

o Action: Modify interventions to match new hypothesis. For example, if attention
is the function in addition to escape, incorporate attention-based strategies (praise,
social reinforcement) for replacement behavior.

2. Replacement Behavior Not Increasing:

o Possible Reason: Child may not fully understand or be motivated to use the
replacement.

o Action: Increase teaching opportunities (role-play, modeling), use stronger
reinforcers, or simplify the communication method (e.g., switch from complete
sentences to one-word requests).

3. Unintended Consequences Emerge:

o Example: Implementing a token economy reduces aggression but increases

property destruction (child breaks pencils to obtain tokens).
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o Action: Conduct a brief FBA on the new behavior. Adjust consequences—
prevent property destruction by providing durable writing tools, modify
reinforcement schedule so tokens cannot be exchanged until a later time.

4. Intervention Side Effects:

o Example: Differential reinforcement reduces tantrums but child becomes
withdrawn/depressed (less engagement with peers).

o Action: Incorporate social skill training, collaborate with mental health
professionals to ensure child’s emotional needs are addressed.

5. Fidelity Barriers:

o Possible Reason: Staff turnover leads to inconsistent implementation.

o Action: Develop brief “quick reference” fidelity checklists, provide booster
training for new staff, assign a “behavior log champion” responsible for
overseeing data collection.

10. Common Challenges and Solutions

Maintaining a high-quality behavior log is challenging. Below are typical obstacles and
suggested remedies.

10.1 Inconsistent Data Collection

Challenge: Data entries vary in detail, completeness, or accuracy. Some observers skip fields,
use different terminology, or forget to log certain incidents.

Solutions:

1. Standardized Training
o Conduct frequent refresher trainings; use video-based calibration exercises.
o Provide written guides with examples of complete entries.
2. Simplify Data Entry
o Use checkboxes or dropdown menus for common antecedents and consequences.
o Minimize free-text fields to essential narrative areas only.
3. Assign Roles and Accountability
o Designate a “data coordinator” responsible for reviewing logs daily and
prompting corrections.
4. Incentivize Timely Entries
o Implement a brief monthly recognition or reward for staff with 100% complete
logs.
5. Use Reminder Systems
o Paper: Place a small reminder sticker on teacher desks.
o Digital: Configure app push notifications (“Please complete behavior log entries
at 2:00 p.m.”).
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10.2 Observer Bias and Inter-Rater Reliability

Challenge: Different observers interpret behaviors differently—one sees “crying” as a tantrum;
another sees it as mild distress. Results: variability in data that obscures true behavior patterns.

Solutions:

1. Clear Operational Definitions (See Section 6)
o Ensure all observers use identical definitions.
o Post definitions in visible locations (classrooms, break rooms).
2. Regular Inter-Rater Reliability (IRR) Checks
o Schedule monthly video-coding sessions.
o Aim for IRR > 80%. If IRR falls below threshold, provide retraining.
3. Pair Observers for Joint Sessions
o Occasionally have two observers log simultaneously and compare entries to
discuss discrepancies in real time.
4. Use Objective Measurement Tools
o For volume-based behaviors (screaming), use a decibel app to objectively
measure intensity.
o For activity levels, use wearable motion sensors to validate observations.

10.3 Time Constraints and Staff Burden

Challenge: Busy teachers, therapists, and caregivers have limited time for detailed logging,
leading to incomplete or hurried entries.

Solutions:

1. Streamline Templates
o Eliminate unnecessary fields—focus on the “minimum essential data.”
o Use checkboxes, drop-down menus, or radio buttons to reduce typing.
2. Delegate Data Entry Tasks
o In classroom settings, assign a dedicated aide or paraeducator during high-risk
periods for behavior logging.
o Rotate data collection responsibilities among staff to prevent burnout.
3. Leverage Technology
o Use mobile apps with voice-to-text features so observers can speak descriptions
instead of writing.
o Explore devices that automatically time-stamp behaviors with simple button taps.
4. Batch Data Entry
o For paper logs, allocate 10—15 minutes at the end of each day for digital
transcription, instead of logging in real time.
5. Prioritize Critical Incidents
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o If staff are overwhelmed, focus on logging the top 1-2 target behaviors, rather
than trying to capture every minor occurrence.

10.4 Data Overload: Too Much Information

Challenge: Logging every minor behavior can produce a mountain of entries that is hard to
analyze. Teams feel overwhelmed by the volume of data.

Solutions:

1. Focus on High-Priority Behaviors
o Select one or two major behaviors to track intensively; record secondary

behaviors only if they are likely to impact primary goals.

2. Use Sampling Techniques
o Switch from continuous event recording to interval recording once stable patterns

emerge.
o Implement momentary time sampling for low-frequency behaviors.

3. Aggregate Data Weekly
o Summarize daily entries into weekly totals before entering into summary charts.

For example: “Week 1: 25 tantrums total.”

4. Automate Summaries
o In digital systems, use built-in summaries and dashboards to view key metrics

(frequency, trend lines) without wading through every entry.

10.5 Maintaining Privacy and Confidentiality

Challenge: Behavior logs contain sensitive personal information about children and families.
Inappropriate sharing or insecure storage could violate privacy laws and ethical guidelines.

Solutions:

1. Secure Storage
o For digital logs, use encrypted, password-protected platforms (e.g., secure school

servers, HIPAA-compliant apps).
o For paper logs, store in locked cabinets accessible only to authorized staff.

2. Limit Access
o Grant access only to those directly involved in the child’s care or education

(teachers, therapists, parents).
o For meetings, redact personal identifiers when sharing data charts in larger

forums.
3. De-Identify Data for Group Analysis
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o When aggregating data across multiple children or classrooms, remove names and
use ID numbers.
4. Obtain Informed Consent
o Provide families with clear explanations of how behavior data will be used,
stored, and shared.
o Obtain written consent before collecting or analyzing logs.
5. Regularly Purge Old Data
o Establish a retention policy (e.g., keep logs for one year, then archive or destroy).

11. Tips for Effective Behavior Logging

11.1 Consistency in Recording

o Designate Specific Observation Windows: If continuous monitoring isn’t feasible,
decide on set times (e.g., first 15 minutes of class, lunch period) to log behaviors

systematically.
e Uniform Data Entry Protocol: Always record data in the same format (e.g., “9/15/2023,
10:05 a.m., Classroom, ...”), so entries can be sorted and filtered easily.

o Log Immediately: Record incidents as soon as possible—delays lead to forgotten details
and inaccuracies. If immediate logging isn’t possible, jot a quick note, then fill out full
details within 10—15 minutes.

e Use ChecKklists for Routine Behaviors: For repeated skill acquisition tasks (e.g., daily
self-help checklists), use a brief checklist rather than a full ABC entry each time.

11.2 Using Clear, Concise Language

e Objective Descriptions Only: Describe what you see or hear—avoid interpreting
feelings or motives.

o Use Bullet Points for Multiple Behaviors in One Episode: If several behaviors occur in
quick succession, bullet points ensure you capture each topography clearly (e.g., “» Hit
teacher on arm once; * Screamed ‘No!’ twice; ¢ Eloped to hallway for 5 sec”).

e Avoid Jargon and Acronyms: Unless universally understood by all team members,
minimize specialized acronyms (e.g., “BCBA,” “DTT”) in daily logs. Use standardized
language.

e Proofread for Legibility: Especially in paper logs, ensure handwriting is legible—
illegible entries impede accurate analysis.

11.3 Reviewing Data Regularly

e Weekly Staff Meetings: Dedicate 15-20 minutes each week to review the previous
week’s graphs and numbers. Discuss any surprising trends (e.g., “Why did hitting spike
on Thursday?”).

30



e Monthly Progress Summaries: Generate one-page reports summarizing key metrics
(frequency, average duration, primary antecedents), share with parents/families.

e Quarterly Intervention Evaluations: Compare data across quarters (3-month blocks) to
evaluate long-term sustainability of behavior changes.

11.4 Collaborative Team Communication

o Shared Data Dashboards: For teams using digital data collection, maintain a shared
dashboard accessible to parents, teachers, and clinicians. This fosters transparency and
joint problem-solving.

o Data Reflection Logs: After each meeting, a designated team member summarizes
decisions made based on behavior log data—goals set, interventions modified,
responsibilities assigned.

e Parent/Caregiver Check-Ins: Establish a bi-weekly phone or in-person check-in to
discuss home-based behavior logs, ensuring consistency across environments.

11.5 Integrating Technology and Automation

o Automated Alerts: Configure digital logs to send email or push notifications when data
exceed pre-set thresholds (e.g., “Child has had >5 aggressive episodes today—automatic
alert to behavior specialist”).

e Voice Recognition: For rapid narrative entries, voice-to-text features on tablets can speed
up data entry (ensure clear speech and quiet environment).

o Data Export and Analysis: Use tools like Google Sheets or Microsoft Excel to create
pivot tables, trend lines, and conditional formatting (e.g., cells turn red if frequency
>3/day).

e Mobile-Friendly Design: If you develop custom forms, ensure they are optimized for
smartphone use—large buttons, auto-save, offline storage capabilities.

12. Sample Behavior Log Forms

12.1 Basic ABC Behavior Log Template

Date Tim Setting Anteced Behavi Conseque Duratl?n/lnten Observ Notes
e ent or nce sity er
ccrllllllif Teacher Child
Teacher: P redirected; seemed
09/30/20 9:05 Classroom/Mat Begin paper, gave 2- Ms. frustrate
workshee minute 15 sec d; errors
23 AM h ) shouted . Lee
t: page 5, .. pos break with on
Q1-5 (Volum sensory previou
e: 90 tool s page
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Tim Anteced Behavi Conseque Duration/Inten Observ

Date Setting . Notes
e ent or nce sity er
dB
measur
ed by
noise
app)
fgile;red' Child
11:1 Peer: I(‘;}rlllld child II‘)II;relflell;ls ~
09/30/20 . ° Playground/Re “Tag, returned Mentor &
5 5 away, 20 sec needs
23 cess you're . . after 20 A .
AM e ignorin "~ 4 guided
' g peer . transitio
rejoined n
game
Child
shook
head  Teacher
Placed side-to- removed Child
tray with side, tray; Duration: refusal
09/30/20 1:45 Cafeteria/Lunc unfamilia < used offered —refusal attempt commo
73 PM h r food to preferred 10 sec; AB n with
(green touch snack; Intensity rated green
bians) food, childate2 3/5 vegetabl
attempt bites of es
edto  cracker
leave
table

Instructions for Use:

1. Print multiple rows per page—two columns of this table side by side for space efficiency.

2. Circle or highlight high-intensity incidents (Intensity > 4).

3. At the bottom of each day’s logs, calculate the total frequency and average duration for
that day.

12.2 Extended Behavior Log with Rating Scales
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Ti Antece Behavi
Date me Setting  dent or
Code Code
R:5 A2 B3
10/01/ 5 Classroom/ (Readi fVerba
2023 1[\\/[ Reading Deman Refusa
d) )
10:
10/01/ 00 Classroom/ E*Tiani ](3]351
2023 A Math | ranst {Riope
tion)  ment)
M
12: A4 ?\f .
10/01/30 . (Food ©
2023 P UMM pregent
. Protest
M ation) )
Code Legend:

e Antecedent Codes (A):

O O O O O

Trig

Behavi Conse o ger
e 1 Frequ Dura Lev Obse Com
Di.scrl Code MY tion (1-5) el_ rver ments
ption 1
S)
Child Readi
said “I ne
can’t” works
loudly C1 heets
> (Verbal too
Eel;?; Attentio ! > sec 4 3 BS difficu
g book n) lt.; try'
to the simpli
floor fied
text
. Child
Sf{tﬂd anxiou
S
3:;11{(’6 d C2 about
to (Prompt 1 15 ) 2 LS shift
Joorw sec from
ay Return) math
stood ZZienc
silently .
Child
Child often
said rejects
“Yuck! o unfam
- (Offer 10 iliar
. Preferre 1 3 3 JD
twice, sec foods;
pushed Snack) sensor
tray y
away sensiti
vity

A1 = Specific Instruction/Demand
A2 = Reading/Academic Demand
A3 = Transition (between activities)
A4 = Presentation of Non-preferred Item/Food
A5 = Peer Interaction (e.g., teased, asked to share)
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o Behavior Codes (B):

o BI1 =Vocal Protest (yelling, screaming)
B2 = Physical Protest (push, hit)
B3 = Verbal Refusal (“No,” “I can’t”)
B4 = Self-Injury (head banging, scratching)
B5 = Elopement (leaving area)
e Consequence Codes (C):
C1 = Verbal Attention (scolding, comforting)
C2 = Physical Prompt/Return to Location
C3 = Escape from Demand (task removed)
C4 = Access to Preferred Item (snack, toy)
C5 = Sensory Input Provided (swing, fidget)

o O O O

o O O O O

Instructions for Use:
1. Define antecedent/behavior/consequence codes clearly for all observers.
2. Use rating scales 1-5 for intensity (1 = minimal, 5 = extreme) and trigger level (1 = mild

provocation, 5 = severe provocation).
3. Collect frequency (number of times behavior occurred in that session) and duration.

12.3 Daily Behavior Checklist for Multiple Behaviors

On- Off- Self- Replacement

Date Task Task Aggression Injury Elopement Tantrum Behavior Notes
Asked “Can I Tferilt:rll?; d
10/02/2023 v 2 0 0 1 0 have a break?” P
3Ix by break
schedule
Used “Calm  Use More
10/03/2023 v 1 1 0 0 1 Down” card
once supports
during math
Great day—
10/04/2023 v 0 0 0 0 0 N/A no problem
behavior

Instructions for Use:

1. Check “v” under On-Task if student remained on task > 80% of observation period;
otherwise record number of Off-Task intervals.

2. Mark frequency of other problem behaviors (Aggression, Self-Injury, Elopement,
Tantrum).
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3. In “Replacement Behavior,” note if and how often the student used an appropriate
replacement (e.g., “Asked for help,” “Used fidget toy”).

12.4 Digital App Screenshot Example
A digital behavior tracking app might display:

e Student Profile Header: Name, photo, ID, goals.

e “New Incident” Button: Opens pop-up with ABC fields and dropdowns.

e Live Graph: Frequency trend over past 7 days—Iine graph with labeled data points.

e Summary Tiles: “Today’s Incidents: 3,” “Weekly Avg: 4/d,” “Top Antecedent:
Transition,” “Top Consequence: Escape.”

e Swipeable Tabs: Switch between “Behavior Log,” “Goals Progress,” “Reports.”

(Note: This is a textual description; actual screenshot would show visually rich colors—deep
indigo header, coral pink action buttons, teal accents for positive stats.)

13. Case Studies and Illustrative Examples

13.1 Case Study 1: Decreasing Aggressive Outbursts in a Classroom
Background

e Student: Marcus, age 8, 3rd grade, diagnosed with Autism Spectrum Disorder (ASD).

o Target Behavior: Hitting peers or teacher (closed fist) when asked to complete
independent seatwork.

o Initial Observations: Behavior log (ABC) collected for two weeks—average of 5 hitting
incidents per day, primarily between 9:00-11:00 a.m.

Baseline Data

e . . Average
# Hitting Primary Primary Consequence .
Date Incidents Antecedent (75% of incidents) Dlg:gon Observer
10/01/2023 6 Teacher: ’I,Begln Df:mand removed, 5- 10 Ms. Lee
worksheet min break
10/02/2023 5 Transition from art Redirected ‘.[o.low- 12 Mr. Chen
to math demand activity
10/03/2023 4 Peer teased Teacher reprimanded 8 Ms. Lee
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Average

# Hitting Primary Primary Consequence .
Date Incidents Antecedent (75% of incidents) Dlg:gon Observer
10/04/2023 5 Change in seating Moved back to original 9 Mr. Chen

arrangement seat

Functional Analysis Hypothesis

e Primary function: Escape from academic demand (seatwork)
e Secondary function (in some incidents): Attention (peer/teacher reprimand)

Intervention Plan (BIP) Highlights

1. Antecedent Modifications
o Provide Marcus with a visual schedule that clearly outlines tasks and breaks.
o Break independent seatwork into 5-minute segments, with a timer visible.
2. Teaching Procedures
o Teach a replacement behavior: “Raise hand and say, ‘I need a break,”” using
role-play.
o Use social stories to prepare Marcus for transitions and changes in seating.
3. Consequence Strategies
o Escape extinction: Do not remove demand immediately when hitting occurs.
Instead, prompt him to use replacement phrase.
o Differential reinforcement: Provide a 2-minute break only when he uses the
phrase appropriately (hand raise + “I need a break™).
o Provide attention for correct use of replacement (specific praise: “Great job
asking for a break!”).
4. Data Collection
o Continue daily ABC logs—teachers record each incident.
o Add a tally for replacement behavior usage per day.

Intervention Outcome
After two weeks (Phase B):

e Average incidents/day: Decreased from 5 to 2.
o Replacement Behavior Usage: Increased from 0 (baseline) to an average of 4 per day.
e Mean Duration: Decreased from 10 seconds to 6 seconds.

Graphical Summary
e Line Graph plotting Day vs. Number of hitting incidents clearly shows a downward
trend once intervention is introduced (vertical line marking Phase B start).
e Bar Chart comparing frequency of hitting vs. replacement behavior over baseline vs.

intervention.

Modifications
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o After Week 2, data indicated hitting still frequently occurred during peer teasing
(secondary function). Added social skills groups to address teasing.
e Adjusted break schedule—once per 15 minutes if no hitting occurred—to further
reinforce on-task behavior.

Long-Term Maintenance

o By Week 6, hitting incidents stabilized at 1 per day; replacement requests stabilized at 6

per day.

o Transition to a fading schedule: gradually reduce breaks to every 10 minutes over 2

weeks.

e During maintenance, data collected biweekly. After two months, hitting incidents
dropped to near zero.

13.2 Case Study 2: Increasing On-Task Behavior for a Student with ADHD

Background

o Student: Jasmine, age 9, 4th grade, diagnosed with ADHD, inattentive type.

o Target Behavior: Remaining on-task during independent reading time. On-task defined
as eyes on book, 90% engagement with reading material.
o Baseline Data: Partial-interval recording (30-second intervals, 10-minute observation
blocks) over two weeks. Jasmine was on-task in only 30% of intervals.

Baseline Data Summary

Date

10/05/2023 20
10/06/2023 20

10/07/2023 20
10/08/2023 20

Total Intervals (per
session)

Functional Hypothesis

[ Y e

Intervals On-
Task

Percentage On-
Task

30%
25%

35%
30%

Observer

Mrs. Patel
Mrs. Patel

Mr.
Andrews

Mrs. Patel

o Jasmine’s off-task behavior (fidgeting, talking to peers) maintained by sensory-seeking
and occasional peer attention.

Intervention Plan Highlights

1. Antecedent Modifications

o
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o Seat Jasmine near a peer who models on-task reading.
o Use a countdown timer to visually signal end of reading period.
2. Teaching Procedures
o Teach Jasmine a self-monitoring strategy: place a colored “check” sticker on her
reading log every time she feels on-task after 5 minutes.
o Demonstrate how to use a behavior bookmark with a simple checklist: “Eyes on
book,” “Reading inside voice,” “Hands on desk.”
3. Consequence Strategies
o Differential Reinforcement of Other Behavior (DRO): If Jasmine remains on-
task for a 10-minute block, she earns 5 minutes of computer time.
o Minimal Attention for Off-Task: Teachers provide neutral redirection
(“Remember our reading goals”) rather than engaging in conversations.
4. Data Collection
o Switch to whole-interval recording: Jasmine must be on-task for the entire 30-
second interval to earn a check.
o Observers tally whole-interval occurrences during the 20-interval reading session.

Intervention Outcome
After two weeks (Phase B):

e Average On-Task Percentage: Increased from 30% to 60%.

e Number of DRO Rewards Earned: Jasmine earned 4-5 5-minute computer breaks per
session.

o Peer Attention Instances: Decreased from 4 per reading block (baseline) to 1 per block.

Graphical Summary

o Bar Graph of On-Task Percentage: Baseline 30% — Intervention 60% — Maintenance
70%.
e Line Graph of number of DRO breaks earned per day.

Modifications

e Incorporated a choice of reading materials (Jasmine selects one book from two options)
to increase motivation.

e Reduced interval length to 15 seconds if progress plateaued, making targets more
attainable initially.

Long-Term Maintenance

o By Week 6, on-task behavior stabilized around 70%.

e Gradually fade DRO schedule: reduce computer breaks to 3 per session, then 2 per
session, relying more on intrinsic motivation (praise, self-satisfaction).

e Monitor monthly to ensure gains are maintained; eventually incorporate self-reported on-
task checks.
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13.3 Case Study 3: Managing Mealtime Behaviors at Home
Background
e Child: Daniel, age 5, diagnosed with sensory processing disorder (SPD) and ASD.
o Target Behavior: Food refusal and tantrums during mealtime. Defined as crying,
pushing plate away, or leaving seat within 2 minutes of sitting down.

e Baseline Data: Daily behavior log for two weeks, three meals per day.

Baseline Data Summary

Date Meal # R.e fusal = Primary Primary Duration Observer  Notes
Incidents Antecedent Consequence
Offered Food Ocrllnégggags
09/28/2023 Breakfast 2 scrambled removed; 55 (o0 Mom texture;
eggs (new  child given
sensory
texture) cereal 1
avoiding
ﬂsﬁded Replaced with ;l;:};ﬁls(:lﬂfor
09/28/2023 Lunch 3 fries after 40sec  Dad
green beans demand green
(unfamiliar) vegetables
Child
Family Child sat refused
09/28/2023 Dinner 1 debated what quietly but 20sec  Mom meal once
to cook refused per day for
next 3 days

Functional Hypothesis

e Food refusal maintained by sensory avoidance (taste, texture) and escape from unfamiliar
foods. Secondary attention from parents.

Intervention Plan Highlights

1. Antecedent Modifications
o Use a visual menu (pictures of foods) so Daniel can choose from two acceptable
options.
o Introduce new foods gradually—*“food chaining” approach (e.g., start with a
familiar slice of apple, then gradually introduce applesauce, then other fruits).
o Provide a sensory break (e.g., chew on a crunchy toy) prior to the meal.
2. Teaching Procedures

39



o Teach a replacement behavior: “Take one bite, then can ask for a preferred
item.”

o Model tasting: Parent or sibling tastes a small piece first and shows enjoyment.

3. Consequence Strategies

o Differential Reinforcement: Praise every bite of non-preferred food (“Great job
trying broccoli!”) and provide small token (sticker).

o Escape Extinction: If Daniel refuses the new food, do not immediately replace
with preferred item. Instead, offer the same meal again after 5 minutes if he takes
at least one bite.

o Provide attention for any attempt—verbal praise, high five.

4. Data Collection

o Behavior log tracks: meal type, specific food, acceptance (yes/no), number of
bites, tantrum incidents, and replacement requests.

o Log any associated sensory behaviors (gagging, covering mouth).

Intervention Outcome
After three weeks (Phase B):

e Acceptance Rate: Increased from 10% to 50% for new foods (two bites of unfamiliar
foods on 50% of trials).

e Tantrum Frequency: Decreased from 2—-3 per meal to O—1 per meal.

e Number of Replacement Requests: Increased from 0 to 4 per meal (child asking for
“more” or “I tried”).

Graphical Summary

e Bar Graph: Percentage of non-preferred foods accepted (Week 1: 10%, Week 2: 30%,
Week 3: 50%).
e Line Graph: Number of tantrums per meal over 21 days shows clear downward slope.

Modifications

e Introduced a “first bite” rule: Daniel earned a token for each first bite; after earning 3
tokens, he could choose a preferred snack at end of meal.

e Involve Daniel in meal preparation (help mixing ingredients), increasing familiarity and
reducing sensory aversions.

Long-Term Maintenance

o By Week 6, Daniel accepted 70% of new foods.

o Fade token system to occasional praise; replace tokens with “Can choose fruit or
vegetable from salad bar.”

e Continue to introduce new foods monthly and monitor log on a weekly basis to prevent
regressions.
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13.4 Case Study 4: Supporting Social Interaction in a Community Setting
Background

o Individual: Emily, age 12, diagnosed with high-functioning autism (Asperger’s profile).

o Target Behavior: Limited engagement with peers at community center—prefers solitary
activities, avoids group games.

o Baseline Data: Permanent product recording—counted number of peer interactions
(verbal exchanges, shared activities) during three 1-hour after-school sessions over one
week.

Baseline Data Summary

Date Sessu.)n Total P-eer Setting Observer Notes
Duration  Interactions
Community . )
10/02/2023 1 hour 2 Center, Craft Mentor A Emily worked alone;
peers grouped
Room
10/03/2023 1 hour 1 Community Mentor B LMLy sat quietly;
Center, Gym declined game invites
Communit Emily read book;
10/04/2023 1 hour 3 Y Mentor A chatted with one friend
Center, Library .
for 2 min

Functional Hypothesis

e Emily’s limited social engagement maintained by sensory comfort (quiet, predictable
environment). Secondary to anxiety in group situations.

Intervention Plan Highlights

1. Antecedent Modifications
o Provide a visual schedule of community center activities, so Emily knows what
to expect and when.
o Introduce Emily to small groups of peers who share her interests (crafts, reading
club).
o Use social stories to prepare her for initial small interactions (“When I walk into
the library, I can ask, ‘Can I join you?’”).
2. Teaching Procedures
o Role-play greeting peers and initiating simple conversation (‘“Hi, what are you
making?”).
Use modeling: Peers demonstrate inviting Emily to play or sit with them.
Teach relaxation strategies (deep breathing, counting to 5) to reduce anxiety
before approaching peers.
3. Consequence Strategies
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o Provide positive reinforcement (stickers, verbal praise) immediately after each
successful peer interaction.

o Use a social token system: Each time Emily engages in a 2-minute peer
exchange, she earns a puzzle piece; collecting 5 pieces allows her to choose a
preferred activity.

o For decline of interaction, use a gentle prompting (“You can try asking Sara if she
needs help.”) rather than forcing.

4. Data Collection

o Permanent product: Count number of peer interactions per session.

o Event recording for each attempt at social approach—record antecedent (peer
present, free time), behavior (Emily says “Can I join?”’), consequence (peer says
“Yes,” engage 3 min).

Intervention Outcome
After four weeks (Phase B):

e Average Peer Interactions / Session: Increased from 2 to 5

e Average Interaction Duration: Increased from 2 minutes to 8 minutes per interaction
e Anxiety Indicators (fidgeting, restlessness): Decreased from a ratingof4/5to2/5
e Number of Successful “Join In” Attempts: Rose from 1 per session to 4 per session

Maintenance & Generalization

e Generalization to New Settings: Peer interaction improvements observed not only in the
classroom but also during playground activities (average of 3 successful “join ins” on the
playground by week 3 of Phase B).

o Consistency Across Days: Increased stability in interaction metrics, with daily peer
interactions plateauing around 5—6 per session by week 4, indicating the student was
maintaining gains rather than showing sporadic spikes.

e Generalization Across Partners: Initially, the student primarily interacted with one
preferred peer. By the end of Phase B, interactions expanded to involve 3—4 different
classmates each session, demonstrating flexible social engagement.

Caregiver & Teacher Feedback

1. Teacher Observations:
o “I’ve seen [Student] approach different groups of children without prompting
now. Before, they only played with [Peer A], but now they’ve joined the block
corner with [Peer B] and [Peer C].”
o “[Student] initiates conversation by saying, ‘Can I play too?’ rather than waiting
for someone else to invite them in. That’s a big change.”
2. Parent Report:
o “[Student] used to come home talking only about coloring time. Now, they
excitedly tell me about playing tag with friends on the playground.”
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“We notice fewer meltdowns in the morning routine. I think knowing they’ll see
friends and have structured time at school helps reduce anxiety.”

Data Collection Procedures (Review & Refinement)

1. Session Frequency & Duration:

o Continue daily 30-minute social skills group sessions.

o Consider adding a second 15-minute peer interaction segment mid-morning if
progress plateaus.

2. Measurement Tools:

o Maintain the same 30-second interval recording procedure for peer interaction and
anxiety indicators, ensuring interobserver agreement remains above 90%.

o Introduce the Social Responsiveness Scale (SRS-2) teacher form biweekly to
capture broader socialization improvements beyond direct session metrics.

3. Fidelity Checks:

o Conduct weekly fidelity checks through direct observation (the behavior analyst
reviews 20% of sessions) to ensure social skills prompts and reinforcers are
delivered per protocol.

o Provide a brief feedback form to paraprofessionals: Did you deliver prompts
within 5 seconds of no interaction? Did you wait for independent initiations
before prompting?

o Implement a simple checklist:

=  Prompt delay occurred (yes/no)
=  Reinforcer delivered for independent initiations (yes/no)
=  Data recorded accurately

Next Steps & Recommendations

1. Fade Prompts Gradually:

o Begin reducing adult-led modeling by 50% over the next two weeks. Instead of
modeling the initial phrase (“Can I play too?”) every time, wait for the student to
attempt verbally; if unsuccessful after 5 seconds, provide a visual cue (e.g., a
small picture card with “play?”).

o Move from direct reinforcement after every interaction to a variable ratio
schedule (e.g., Reinforce every second or third successful “join in” to promote
spontaneous use).

2. Peer-Mediated Supports:

o Identify 1-2 reliable peer buddies willing to prompt the student: e.g., [Peer A]
learns to say, “Join us, [Student]!” when the class breaks into small groups. Rotate
peers weekly to maximize generalization.

o Create a “Buddy Card” that the student can hand to a peer to signal “I’d like to
join.” This can be faded once verbal initiations stabilize.

3. Broaden Social Contexts:

o Schedule 1-2 small-group playdates after school under caregiver supervision.
Aim for structured activities (drawing, simple board games) to foster the same
skills outside the classroom.

43



o Introduce “lunch club” once per week: 4-5 peers from class eat together with the

student and a supervising adult to practice conversational turn-taking and sharing.
4. Ongoing Social Skills Curriculum:

o Implement a biweekly social skills lesson covering topics like sharing materials,
taking turns in conversation, and recognizing nonverbal cues (smiling, nodding).
Use visuals and role-play.

o Incorporate short video clips (1-2 minutes) showing peer interactions; discuss
afterward what the children did and how [Student] can use similar strategies.

5. Behavioral Goal Reviews:

o At the start of each month, review social goals with the multidisciplinary team
(teacher, speech-language pathologist, behavior analyst, and parents). Adjust
objectives to focus on more complex skills (e.g., starting a three-way
conversation).

o Use a goal ladder: once [Student] reliably achieves four independent peer
initiations per session across 5 of 5 days, add a new objective: asking peers
questions (“What game should we play?”).

Ancillary Supports & Environmental Considerations

1. Visual Supports:

o Provide a “Social Cue Chart” on the classroom wall, listing conversation starters

and simple phrases:
= “Canlplay?”
= “What game are you playing?”
= “May I have a turn?”

o Add icons illustrating each phrase; review the chart daily during morning
meeting.

2. Quiet Break Area:

o Maintain a designated quiet corner where the student can retreat if overwhelmed.
Stock with noise-cancelling headphones, a weighted lap pad, and a “Choice
Board” offering calming activities (deep pressure squeezes, coloring).

o Ensure peers know not to disturb when the red “I need a break” card is displayed.

3. Sensory Considerations:

o Monitor noise levels during unstructured times; use a visual “Noise
Thermometer.” If noise exceeds a certain level (e.g., shouting from 3 feet away),
engage in a brief noise-reduction activity (silent ball toss) to model self-
regulation.

o Offer flexible seating options (e.g., a wobble cushion or standing desk) during
social skills sessions to help maintain focus.

4. Home—School Collaboration:
o Send weekly “Social Success Reports” home:
= Number of independent peer initiations
= Examples of positive interactions (“Played blocks with [Peer B]”)
= Any meltdown occurrences: triggers and responses used

o Encourage parents to reinforce similar language at home (e.g., “Ask your brother,

‘Can I play with you?’”) and share successes in a quick communication notebook.
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Appendix A: Data Collection Sheets

Al. Interval Recording Template (Sample)

Session Date nTime 1# Initiatio n (secs
n (Y/N)
1\Y/[M/DD/YYY ?Ad?/? 1 Y 12
2 N 0
3 Y 8

. Peer .
Sessio Interva Duratio

Reinforce

Anxiety Prompt v
) Behavior Delivere Notes
s (0-5) d(Y/N)

Delivered
(Y/N)
Engage
N Y d with
Peer A
Prompt:
Y N “Can 1
join?”
Played
N Y with
Peer B

Interval #: Each 30-second block within the 30 min session (60 intervals total).

Peer Initiation (Y/N): Did the student initiate a social interaction in that interval?
Duration (secs): Total seconds of social engagement during the interval.

Anxiety Behaviors (0-5): Rate observed anxiety indicators on a 0 (no signs) to 5 (high

distress) scale.

Prompt Delivered (Y/N): Was a verbal/visual prompt provided during the interval?
Reinforcer Delivered (Y/N): Was praise/token delivered for independent initiations?
Notes: Qualitative notes—who the peer was, context, any barriers encountered.

A2. Social Skills Checklist (Weekly)

Week Week Week Week
4

Skill 1 ) 3

Initiates greeting (“Hi ...”) <« V4 4

Asks to join play o V.
appropriately

Responds to peer’s question — —

Shares materials with peers — V4

Uses “please” and “thank

you

2

L S N R N

14

L W S RN

Teacher Comments

Says “Hi” to 2 new peers

Initially needed prompt; now
independent

Good eye contact; uses two-word
phrases

Gifted crayons to peer without
prompt

Occasionally forgets; remind once
per session



Skill W;ek W;ek Wgek W:ek Teacher Comments

Maintains 2-minute play o v v Duration increased from 1 min —
interaction 3 min

o & =observed consistently (at least 4/5 days each week)
o —=skill not yet observed or targeted

Appendix B: Reinforcer Menu
(Teachers & caregivers select from this menu to identify preferred rewards)

1. Social Praise
o “Great job joining [Peer B]!”
o “I’m so proud of how you asked to play!”
2. Tokens / Points
o [Earn 1 token for each independent interaction; 3 tokens = 5-minute drawing time.
o 1 token for a full 30-second uninterrupted social interaction.
3. Edible Reinforcers
o Small piece of a favorite snack (e.g., pretzel, cracker) when 3 independent
interactions in a session.
4. Activity Choices
o Special choice: pick a story for read-aloud.
o 5 minutes of computer time or music chair.
5. Stickers / Badges
o Choose favorite character sticker for each day with at least 4 peer interactions.
6. Peer Recognition
o “Student of the Day” slideshow mention when independently initiates peer play
with 3 different classmates.

Appendix C: Classroom Environmental Modifications

1. Visual Schedule / Timeline
o Place a large 3-step visual schedule at the entrance:
1. “Circle Time”
2. “Play with Friends”
3. “Snack Time”
o Use icons/pictures: group of children playing for step 2.
2. Peer Pairing Chart
o Display a weekly chart showing lunchtime and playtime pairings (rotate weekly
to encourage different pairings).
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o Color-code “Buddy” assignments to remind peers to include the student.
3. Designated Social Skills Area
o Corner of the room with a “Talk & Play” rug: boundary marked with colored
tape.
o Provide 3—4 board games or simple cooperative games in this area.
4. Noise Level Monitor
o Post “Noise Meter”: a vertical strip with green (0-2), yellow (3—4), red (5+)
levels.
o Use a small portable noise meter; when the class goes into yellow/red, teacher
leads a I-minute quiet activity to lower volume.
5. Visual Supports for Turn-Taking
o Use laminated “My Turn / Your Turn” signs during group games.
o Teach the student to flip a small sign to indicate they’re waiting their turn.

Appendix D: Social Script Samples
Script 1: Asking to Join a Game

& Make eye contact with peer(s).

& Say, “Can I play with you?”

& Wait 3-5 seconds for answer.

& Ifinvited: “Thank you! What are we playing?”

& If no answer after 5 seconds: Use visual cue card (picture of a group playing).

Nk W -

Script 2: Offering Turn

& Notice peer is playing with toy you want.

& Say, “May I have a turn when you’re done?”

& Wait for peer to respond.

& If peer says “Okay,” say “Thank you!” and wait patiently.

& If peer says “No,” say, “Okay, I’ll ask later,” and walk away to another
activity for 2 minutes.

M

Script 3: Starting a Conversation at Lunch

& Sit next to a peer you know.

& Say, “What did you have for breakfast?”

& Listen to peer’s response.

& Respond with your own. (“I had oatmeal.”)
& Ask a follow-up question (“Did you like it?”).

Nk =
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Appendix E: Fading & Maintenance Plan

1. Fade Adult Prompts
o Week 5: Reduce direct verbal modeling prompts by 50%—provide only a visual
cue card when no initiation occurs.
o Week 6: Fade visual cue card to a verbal reminder only if no interaction occurs
after 10 seconds.
2. Fade Reinforcement Frequency
o As peer interactions become consistent (5+ independent initiations per session for
3 consecutive days), move from continuous reinforcement to VR-2 schedule
(reinforce every 2nd occurrence) over 2 weeks.
3. Maintenance Checks
o Conduct brief data probes 2 months after master criteria met: measure peer
initiations and durations over 3 consecutive days.
o If maintenance drops below 3 initiations per session, reintroduce prompts at a
minimal level (e.g., visual cue once per session).

Appendix F: Risk & Safety Considerations

1. Avoiding Rejection Sensitivity
o If the peer says “no” to joining, coach the student to:
=  “Okay, I’ll ask someone else.”
= “Maybe later.”
o Teach coping statements: “It’s okay, maybe next time,” to reduce frustration if
invitations are declined.
2. Monitoring Overstimulation
o Watch for signs of sensory overload (covering ears, squinting, pacing).
o Offer a “time-out” symbol (red card) for the student to request a quick break when
feeling overwhelmed.
3. Ensuring Physical Safety
o During active games (tag, ball toss), ensure adult supervision to prompt safe play.
o Teach rules for safe interaction (no pushing, take turns gently handing off
materials).
4. Emotional Support
o Ifmeltdown occurs, use an agreed-upon “calm-down” strategy:
= Deep breathing exercise (smell the flower, blow out the candle).
= 2-minute quiet break in a sensory corner with headphones and fidget tools.
o Debrief after meltdown: identify trigger, review alternative coping strategies.

Summary & Concluding Notes
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Over the course of an eight-week intervention, Phase B social outcomes demonstrated robust
gains across multiple domains. By increasing independent peer initiations, extending interaction
duration, and reducing anxiety behaviors, the student achieved meaningful social integration in
the classroom. The combination of prompt fading, peer-mediated support, and environmental
modifications fostered generalization of social skills to natural settings. Caregiver collaboration
and consistent data collection ensured transparency and guided ongoing adjustments.

Moving forward, continued monitoring, periodic maintenance checks, and gradual fading of
reinforcers/prompts will help solidify these gains. Engaging a broader network of peers,
facilitating home—community generalization, and maintaining a supportive, inclusive classroom
environment remains essential. Ultimately, focusing on practical, daily social opportunities and
embedding interventions within real-life contexts will sustain and expand the student’s social
competence.
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